St g o ' 90cnnrnr‘nrsnﬁr
e B 156 218 S . o8

o

«feran o o ?rofessional Teacher Tdncation‘ﬁodu

"“rﬁSTifUEIQN : Ohio State Univ.. COlulbus. Na onal Center for

- «SPONS AGENC! National Inst. of Educatio (DHEi), Hashington,
v: L ’ * D.c. ’ R y ’
pun DATE - . 78 ) )
ey “NOTE . 31p.;- Por related do lents see CE 016 053-061 « O
SV AY;ILAQtE‘PROB American Associati for Vocational. ;nstructional . .
) Materials (AAVINM), 120 ‘BEngin€ering Center, University B

- /

of Georgia, Lthéns, Georgia 30602 ($1 70) .
'$DRS PRICE MF-$0.83 HC-$2.06 Plus Postage. ) T
DBSCRIPIORS Advisory Committees: Conlunity Leaders *Connunity

Surveys; *Feedback; Individnnlized Cnrricnlnn. _
*Learning Activities° Learning Bxperience. Learnin
Modules; Parent Attitndes~ Perfornance ‘Based Ieac
Education; Post Secondary Bducatién; Pzogram: * Y. X
Inprovement; Public. Relations° *5chool :Community

. Relationship; Secondary Bducation. stndents° Teacher )
Education Curriculum; *Teaching skills. *Vocational s 0
"Bducaticn .

©

h?

o
i

M
-
T
<

2
£

v

ABSIRACT
This tenth in a series of ten learning ‘modules on
school-community relations is designed to give secondary and
' postsecondary vocational teachers the skills needed to effectively
" obtain feedback from a community concerning its expectatlons for, and
opinions of, the local vocational education program. The terminal
' objective for’ the module is to bbtain feedback about a vocational L
progral‘in an actual school situation. Introductory sections relate K
"the- -competency to others in"the program and 1list toth the enabling” )
objectives for the three learning experiences and the resources:
required. Materials in the learning experiences include required 1
reading, a self-check quiz, model answers, a case study to critique,
a model critique, and the teachker performance assessnent form for use J
in evaluation®of the terminal objective. (The modules on SE
|

school-collunity relaticns are part of a larger series of 100
perforeance-based teacher education (PBTE) self-contained learning
packages for use in preservice or inservice training of teachers in
all occupational areas. Each of the field-testeé modules focuses on
the developikent of one or more specific professional competencies

. identified through research as important to vocational teachers.
Materials are designed for use by teachers, either on an individual
or group basis, working under the direction c¢f ome or more resource
persons/sinstructors.) (JH) , .

-

- N ¢

#####*################################################~###########!&##### ‘

* Reproductions supplied by EDRS are the best that can be lade *

* from the original document. * .
*###################################*############t####t######*#######*#

e



~ MODULE

q_m

Vocational l_?rqgram |

v

Obtam Feedback
- .about.Your

-

L]

MODULE G-10 OF CATEGORY G—SCHOOL—COMMUNITY RELATIONS

. PROFESSIONAL TEACHER EDUCATION-MODULE ‘SERIES -

*PERMISSION TO REPRODUCE THIS
MATERIAL HAS BSEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) AND
USERS OF THE ERIC SYSTEM.” P

> <«

u.s. DE'A.YM!NY OF HEALTHN,
EDUCATION A WELFARE
NATIONAL INSTITUTE CF

EDUCATION

;:'CSEODOCUMENY
EXACTLY AS RECEIVEQ FRO
IPYCE PERSON OR URGANIZATION ORIGI:
ol "40 IT ‘POINTS OF VIEW OR OPINIONS
. STATEO DO NOT NECESSARILY REPRE.
SENTY OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

HAS BEEN REPRQ.

The Center for Vocational Education.

" The Ohio State University . Ty
KEY PROGRAM STAFF: * e _
James B. Hamilton, Progvam Director . « . :

Robert E. Norton, Associate Program Director
" Glen E. Fardig, Specialist

Lois G. Harrington, Program Assistant

Xaren M. Quinn, Program Assistant

Copyright 1978 by The Center for Vocational Education, The Ohio State Univer-
sity, 1960 Kenny Road, Columbus, Ohio 43210.

ca

CopdeMbcldnndunmeuuyﬂ.I&Mdlmdmmmwmwmﬁ
be In the public domein. o

muwakmmwm-mmmmmwmm.mm,m,wim
National inetitute of Education. However, the opinions and other content do not necessarily

refiect the position or policy of the Agency, and no official endorsement shouid be infermed.

1978 . .

3,

1SBN 0-89606-035-7 N

Published and distributed; by the MMn Association fof
Vocational Instructional_ Materials (AAV!M), 120 Engineering
Center, University of Georgia,” Athens, Geofgle , (404)
542-2586. ° -




o

. - s wor
B N . F .
- T 7 - .
T e 4 : a ‘
o x . - P ¢ )
R e e ey e A Aol
- T IR R e AT . 1. s
Nanarery s oer - s e, - - py -

) o Installing educational programs and products.

S * . -

@

This module is-one of. a:series.of 100 performance-based
-teacher edication (PBTE) learming packages focusing ‘_um\
specific professional competencies of vocational teachers.
eqﬂr.n‘rmncles upon which these modules are based were iden-
-tified and yorlﬂod,through research as being important to suc-
cessiul vocational teaching at both the secondary and post-
‘secondary. levels of instruction. The modules are-suitable for’
"the preparation of teschers in'all occupational areas.

Es:h module provides leaming experiences that integrate
m:aodfappllcaﬂon;.each' cuiminates with criterion_refer-
: | assessment of the teacher's performance of the’

:ified competency. The materials are designed for use by indi-
wldualor;grom of .teachers in training working ‘under.the
"direction and with the assistance of téachereducatorsacting as
‘resource persons..Resource persons should be skilled in the
teacher” competency being' developed and should be thor-
-oughly oriented t>'PBTE concepts and procedures in-using.
these materials. - -

Tha design of the materials provides considerable tlexibility for’
rlanning'and conducting performance-based preservice and
nservice teacher preparation s{)&rq&r:ms to meet a wide variety.
‘of individual needs and interests. The materials aro intended for-
use by universities and,colleges, state departments of educa-
tion. post-secondary institutions, local education agencies, and
others responsible: for the professional development of voca-
tional teachers. Further information about the use of the mod-
ules'in teacher eaucation programs is contained in three re-
lated documents: Student Guide to Using Performance-Based
“Teacher Education Materials, Resource Person Guide to
‘Using Performance-Based Teacher Education Materials and.

-Guide ‘to implementation of Performance-Based Teacher _
‘Education. ' -

The PBTE curriculum packages are producls of a sustained
research and development effort by The Center's Program for
Professional Development for Vocational Education. Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and_have made contributions to the systematic develop-
ment, testing, revision, and refinement of these very :?nlficant
training materials. Over 40 teacher educators provided input in
development of initial versions of the modules; over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and st-secondur_¥ institutions used the materials and pro-
vided feedback to The Center for revision and refinement.

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials is extended to the following Eroh?ram staff:
James B. Hamilton, Program Director; Robert E. Norton, As-
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sociate Program Director; Glen E: Fard Specialist; Lois Har- . 2‘?

rington, Program Assistant; and Karen Quinn, Program Assis-
tant.-Recognition is also extendad to Kristy-Ross, Technical-
Assistant; - Jonas, Technical Assistant;:and Jean-Wisen-
baugh, Artist for their contributions to the:final refinement of:
the materials. Contiibutions made by forner program ataif to
ward developmental versions of these materials are also-ac:
-knowledged. Calvin J. Cotrell directed the vocational teacher,

competancy research studies upon which these modules are. - :

based and also directed the curriculum:davelopment-effort.
+from 1971-1972: Curtis R..Finch provided leadership for'the:

proqram,ftptn_1972{-,1974_; o . o S n
Appreciation is also extended to ali those outside The Canter.

(consultants; -field site: ‘coordinators,. -teacher. educators, .~
. teachers, and others) who contributed 30 generously in various:" - .

phases of the total effort. Early versions of the materials were:

developed by.Ths Center.in cooperation with the vocational. .

teacher education faculties at Oregon State University:and at- ~
-the University of Missouri-Columbia. Preliminary testing of the
materials.was.conducted at Orégon” State University; Temple
University; and University of Missouri-Columbla:™

Following preliminary testing, major revision of ‘ail:materials-

was performed by Center Staff with the assistance ofnumerous
consultants and visiting scholars from throughoutthe country..
Advanced testing of the materials was carried out with assis- -
- tance of thd vocational teacher educaters and students of Cen-
tral Washington State College; Colorado State University; Ferris:
State College, Michigan; Florida State University; Holland Col-
lege, P.E.IL, Canada; Oklahoma State University; Riitgers Uni-
versity; State University Coliage at Buffalo; Temple University::
University of Arizona; University of Michigan-Flint; University of :
Minnesota-Twin Citles; University of Nebraska-Lincoln; Univer-
sitx_ of Northern Colorado; University of Pittsburgh; University
of Tennessee; University of Vermont; anc}l.[tgh StateUniversity.

Ttie Center is grateful to the National institute-of Edication for- .~

sponsorship of this PBTE curriculum development effort from.
1972 through its completion.: Apﬁrociatgon is extended to the
Bureau of Occupational and Aduit Education of the U.S. Office
of Education for, their.sponsorship of.training and advanced
testing of the materials at-10 sites under provisions of EPDA
Part F, Section 553. Recognition of funding support of:the.
advanced testing effort is also extended to Ferris State College.
Holland College, Temple University, and the "University of
* Michigan-Flint. ) ’

Robert E. Taylor

Executive Director

The Center for Vocational Education
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THE CENTER FOR VOCATIONAL EDUCATION
The Chee Surte Unwarsaty « 1960 Konry Moad = Commimr, Ones 43210

The Center.for Vocational Education’s mission is to
increase the ability of diverse agencies, institution$, and
organizations to solve educational problems relating to
Individual career planning, preparation, and progression.

’ The Center fulfills its mission by:
- @ Generating knowledge through researci.
-@ Deveélnping educational programs and products.
o Evaluating individual program needs and outcomes.

» Operating information systems and services.
o Conducting leadership development and training
programs.
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AMERICAN ASSOCIATION
FOR VOCATIONAL S
. INSTRUCTIONAL MATERIALS

~ 'Engineering Center:
University of Georgia
Athenis, Georgia 30602

The American Association for Vocational Instructional
Materials (AAVIM) is an intersiate organization of univer-

¢ sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teaching aids. te
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INTRODUCTION

Educators must know what kinds. of programs
the ‘people in the community want and need. To
answer the question o what the commuity wants
.- in the way of vocational education programs, the
vocational educator must obtain fesdback from
community members. This feedback should con-
tain information on what individual citizens'in the
comimunity and the school feel the vocational pro-
gram should be atcomplishing and how well they
f_ee]xghe job currently is being done. In the process
of obtaining this feedback, the vocational educa-
* tion teacher has an opportunity to inform mem-
bers of the community of the hewest trends and
_ needs in education.

Much valuable feedback cen be gained in an
informal manner”by visiting with individuals in
stores, on the street, at coffee, at community func-
" tions, at club meetings, &t church, etc. Individuals
- -from whom this feedback might be solicited are
parents, businesspersons, members of the advi-
-sory committee for vocational education, commu-
nity leaders, students, and former students.

¢

o

Objective data are_ alco necessary. Our com-"
munities are demanding mgre of educators than:
educated guesses. They want accountability. The
answers to the potentially embarrassing questions
“Why are you teaching this course? " or “How well
are we doing?" can be partially found through
planned studies. Opinién_surveys, studies of en-
roliment trends, in-school election restilts, and a
community's voting record on financial issues can
help give direction ;o vocational education pro-
grams. .

This module is designed to give you the skills

you need to effectively obtain feedback from a

community concerning its expectations for, and
opinions of, tha local vocational education pro-

_ gram. It will give you skill in formally and informally

gathering community and school feedback about
your vocational program.
4
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ABOUT THiS MODULE - .
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Objéctives "~

Eneb!lng Oblectivn. E
1. After completlng the required reading-demonstrate
knowledge of the rationale for, and steps and proce-
. dures: involved in, obtaining feedback from the
school and community corcefning-your vocational
program (Lear:ting Experience |). )
2. Given a case situation describing the professional
Jproblems of ahypothetical teacher, develop a plan for
obtaining feedback from the school and commupity
which that teacher could use in solving those prob-
lems (Learning Experience II). N

Resources = . .

A list of the outside resources which supplement tﬁoseh

contained within the module follows. Check with your
resource person (1) to determine the availability and the
) Iocatuon of these resources, (2) to locate additional ref- °
“erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary. Your resource
person may also be contacted if you have any difficuity
with directions, or in assessing your progress at any
time.

L

"o

Leaming Experience |
Optional
A teacher experienced in obtaining-fesdback about
. thevocational program with whom you can consult. .

2-5 peers with whom you can bramstorm tech-
niques and procedures for obtaining” feedback

Learning Experience 11 .
. No outside resources

Leerning Experience IIl .
Required
An actual school s:tuation in which you can obtain
feedback about your vocational program.

A resource person to assess your competency. in:
obtaining feedback about your vocational program. “-.&

-

This module covars performance element numbers 259266 from Calvin
J. Cotrell et al.. Model Curricula for Vocational and Technical Teacher
Education: Report No. V (Columbus, OH: The Center for Vocational
Education, The Ohio State University, 1972). The 384 elements in this
document form the research base for all The Center's PBTE module
development:

For information about the general organization of each module, generai
procedures for their use, and terminology which is common to all 100 -
modules, see About Using The Center’s PBTE Modules on the inside

back cover.

S
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- Forinformation on various formal and informal technitues you can use to
obtain feedback from the school and community concerning the voca-
tiona! education program, read the following information sheet

<

*

i a

‘ OBTAINING FEEDBACK

To serve the local school and communlty well, a
vocational education program needs to be based
upon a clearly defin\eg set of goals. Every indi-
vidual person expects something of the school
systemand its vocational | program, even though
thas;'?axpectatlons may not be clearly formulated.
Itiis up to the vocational cator to use formal
and informal means to find lK:t what the school
and communlty expect from the vocational pro-
gram, how well they perceive the- program to be
doing, and then to use this information as one very
important source of data in evaluating and shap-
ing the program.

This is not to say that there is a one-to-one rela-
tionship between the expectations of the schooi
and communlty and the dirsction your program
takes. That is, negative reactions (or positive
suggestions) received should not automatically

- resultin changes in the vocational program. Voca-
tional program goals, objectives, and curriculum
are derived from a variety of sources (federal legis-
lation, state plans, community surveys, student
interest data, manpower data, occupational analy-
ses, recommendations from business and indus-

e try, etc.). Similarly, program evaluation is a com-
plex undertaking, involving consideration of many
factors, some of which may be unfamiliar to the

persons giving you feedback on your program.

ABOUT YOUR VOCATIONAL PPOGRAM

-tionship betwean its activities and the total vocas

Thus any feedback from individuals or.groups , °
in the school and community must be put-in
perspective (e.g., how well informed the personor
group is about vocational eéducation policies and :
trends, or the needs of the. community as awhole) ,;,é
and weighed against other inputs.‘It:may well be -~
that change is necessary notin your program, but
in your school-community relations efforts.

For example if fund—ransing efforts for YOUT ¢ stu-
dent vocational organization have been unsuc- - :
cessful, and the people contacted have: doWn-
graded the value of the organization and itsactivi-
ties, you should not immediately assume that
something is wrong with" your club/chapter You-. .
would be wise to think through just howgoodajob  :
you have done in informing the public about the -
goals of the organization and the important rela- ‘

“cxl prograrr

What we are saying is that the vocatlonal pro- .
gram should be designed to serve the needs of the
students and of the community. The community
which supports the educational systeni has a right .
to know whatthe schools are doingand why,anda =. -
right to expect that the schools will be responsive
toits needs and opinions, open to suggestions and
criticism as well as to praise. Negative reactionsto - :
a program or policy may stem simply from poor
communication orlack of information, indicatinga -+ .
needifor better school- communlty relations plan-
ning.

Or, there may well be a serious problem with the
vocational program. In any case, to maintain the
support of the community, and to obtain and con-
vey information about how well the program is
servingit, you rieed to be alert to the signals people
and events send out, to recognize and respond to
legitimate concerns, and to seek oppartunities to
informand learn from members ofyour school and
community.

T

1 Togain skillin planning a comprehensive school-community relations
effort, of which obtaining feedback concerning the vocational program
will be a part, you may with to refer to Module G- 1, Deve/op a School
Community Relations Plan for Your Vocational Program

ra
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_+~. Feedback from the school and community can
be-obtained:in various ways. Here are several
‘methods: which will be discussed in this informa-
. tion sheet. ’

»o Obtain- informal feedback on the vocational
. education program through contacts with in-
. dividiials in the' school and community.

e ‘Conduct opinion surveys in the school and
. community concerning the vocational educa-
tional program.

-e ‘Analyze enroliment trends to determine stu-

; dent and parent acceptance of the vocational

¢ education program.

<

’l’nforma,la.Feedback

°

—

¢ Consuity with theadvnsory committee to obtain
information concerning their expectations of
the vocational education program. -

e Acquire information from community |eaders
(e.q., Ieadlng members of political, social, and
economic groups) regarding their expecta-,
tions for the Yocational education program.

o Study community voting results on financial
issues affecting the vocational education
program to determine community support:

e Study in-school election results (student
council, class officers) to determine theimage

- of the vocational students in the school.

%

Commumcatnon ona persen-to-person basis be-
.tween vocational teachers and individual mem-
bers of the community can be a valuable means of
-obtaining feedback on the school’s vocational
program. Opportunmes for informal fa’@-to-face
conversations arise in stores, offices, business
¢ places, cafes, homes, theaters, club meetings,
; club luncheons, chiurch. and almost-any public
gathering. The vocationai "teacher, can identify
himself/herself with the vocational education
program while visiting with members of the com-
munity and use this opportunity to both convey
and receive-information concernmg the school.

“Informal co*nmumcatnon should be spontane-
ous, but you can help make it happen by becoming
involved,-attanding faculty and other school meet-
ings, participating in commumty and church ac--
tivities, and being active in social activities. Meet’
and mingle with faculty members, city officials,
school administrators, school custodians, par-
ents2 business people, and vocational coordina-
tors.

These informal conversaticns with individuals in
the community can encourage people to express
their ideas, desires, opinions, and aspirations for
the school and especially the vocational program.
Informal, one-to-one contacts can sometimes
involve people more effectively-than messages
aimed at a group, and thus can lead to more direct
cooperation in solving problems and building the
vocational education program. The school is sub-
ject to evaluation by every citizen, even if that
evaluation is made almost unconsciously on the
basis of newspaper reports, student’s reports, and
hearsay. Thus, you must be open to the “signals”
sent outby peoplein their everyday conversations.

<

2. To éaln further shiil in working with members of the community, you
may wish to refer to Modile G—8, Work with Members of the Community.

By continualty gathering feedback in the form of
complaints, ideas, praise, and expectations; you
can geta useful picture of the current evaluation of
your vocational education program. The next step
is to weigh the Impllcatlons of this feedback and., if
you determine that it is necessary, make modifica-
tions and improvements.

Let's take an example of how tzing alert to in-
formal feedback can ‘give you a better picture of

- community attitudes toward the program, so that

you can either correct mnscoﬁceptlons or work to
make necessary changes. In 1976, in response to
new state legislation requiring annual .reports

to the comimunity, the Colimbus (Ohio) Public

Schools distributed information on the goals and
objectives of the educational system. Reports at
the building level were sent home with students,
and a district report was made available through
the office of puulic information. The expectation
was “that school-community relations would be
improved, and more informal discussion and bet-
ter decision-making would be possible, as a result

“of this sort of “accountability” measure.

If you had been avocational teacher in this city at
that time, you would have been wise to take note
of, and actively solicit in your day-to-day interac-

tions, people’s reactions to the information they

were given (in particular, their response to voca-
tional program goals and objectives). In other
words, it would have been a mistake to assume

,that more formal avenues for obtaining feedback

(e.g., discussions at public board of education
meetings) wolild give a complete picture of com-
munity response to the report.

Often, community members have concerns, or
opinions which they do not make public through
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| . Formal Feedback

“proper channels,” but are wiiling to voice in a
one-to-one or social setting. Do peoplé under-

- stand the report and the vocational goals and ob-

jectives as stated, or are they written in an unclear
and/ortoo abstractway? Does a certain group féel
its needs have been ignored in the formulation
of vocational goals (e.g., handicapped .persons,
inner-city residents, adults who wish to upgrade
their skills)? Do parents agree with iie report in
terms of their perceptions of their children's pro-
gress and the accomplishments of the vocational’
program? :

The feedbatk you got on this report could signal
problems in the vocational program or in school-

.. community lines of communication. Based on

what you .learned, you might have needed to

—gather furtherinformation. (Are the needs of hand- -

icapped”persons ignored in the.vocational. pro-
gram? Would_an opinion survey reveal deep-
seated prejudice among students, faculty, etc., to-
ward certain-groups and their vocational needs?)
Then, you could have taken appropriate action.

Feedback from Opinion Surveys

When seeking feedback on vocational programs
or proposed vocational programs in your commu-
nity, the attitudes and opinions of taxpayers, par-
- ents, teachers, and pupils toward vocational edu-
cation and the operation of the local school system
should be sought. Informal communication.is in-
valuable, but more formal- methods should also be
used to gather objective data. One such tool is the
opinion survey.

You may already have been involved in conduct-
ing a formal community survey, or one may be
available tc identify prograrp-needs and measure
the relevance of the vocational program to com-
munity and student needs.® Such a survey may
have given you some indication of the opinions of
the school and community concerning the voca-
tional program. An opinion survey, however, can
give you more direct information from students,
teachers, administrators, taxpayers, politicians,
and others, on how they feel about the vocational
program, or it can give you their reactions to pro-

-

3. Togain further skillin analyzing the results of a co.nmunity survey,you
may wish to refer to Module A~ 3. Report the Findings of a Community
Survey.

posed .changes in the program. Following are
some suggestions for possible opinion surveys in
the school and community.

e Survey low-support precincts to determine
reasons forlack of involvement and concern.

e Survey owners of businesses (or people who
pay other than residential property taxes) on
the value of vocational education programs to
the community. Note especiaily what areas of
improvement they suggest.

e Survey local employers to determine their
interest and willingness to provide part-time
jobs and/or co-op work stations for voca-
tional students.

e Survey tenth-grade students to gauge their

attitude toward the vocaticnal education pro- *

gram and their reaction to the evel of com-
munity support of school programs. Also, ask ,
them what programs they would like.

e Survey parents of junior high school students
and ask what kindgof vocational education
programs they would like for their children.

e Survey lowest support precinct and highest
support precinct (random registered voters)
to determine their knowledge of the need for ~

more_vocational facilities.

5
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An opinion survey need not (and should not) be

. 2s complicated or extensive as a community sur-

vey. The number and complexity of the questicns
to be answered by the survey will dictate the type
of survey forms and procedures you will use. A
simple one-page mailed questionnaire may be
sufﬁcnent for your needs. However, if you want
more’ detailed information (e.g., Why do junior
high students have certain attitudes?), you would
need & more lengthy questionnaire, and you might
even.want to conduct some personal interviews.

You should ask yourself the followmg key ques-
tions atout what youwant to know, and then struc-
ture your questionnaire (in‘this case, sometimes
called an opmlonnalre ') and survey methods.ac-
cordingly.

o What do | want to know?— For example, how
do junior high school students in your com-
munity feel about the “image” of high school
vocational education students?

e Why do | want this information?— For exam-
ple, envollment in the vocational education
program has been dropping, and you suspect

- that negatwe stereotyping may be one rea-
son?

e Who will be surveyed?— Will you survey all
junior high school students in the commu-
nity? ... a.random sample? ... students in
selected representative school$? .... only
those who have indicated they are not in-
terested in entering the vocational program?

¢ What will be the benefits of the survey (e.g.,
to the vocational program and/or the com-
. munlty)?-—lf for example, you discover that,
in the opinion of thé students surveyed, voca-
tional students are the school’s slow learners,
you could develop some strategies to create a
more positive (and more accurate) picture of
vocational students. The yocational program,

.

3

and the community, could reap benafits if
qualified students who might ctherwise avoid
the vocational program are attracied toitas a
resuit of your efforts.

o is the survey really needad?—Is this infor-
mation un the opinions of junior high school
students aiready available, from the guidance
staff for example? Do you already know,
through other kinds of feedback, how these
students feel, and are you just unnecessarily
postponing the work you will need to do to
change attitudes?

e Do i have the resources and admlnlstratlve .
support to carry out an opinlon survey?—Do
you have the staff, money, and time to poll a
large number of junior high school students?
Will the administration approve the undertak-
ing?

I you have carefully consndered all the above
questions, you have, in fact, developed a rationale ..
for your opinion survey. You hdve also laid the -
groundwork for your survey instrument and for
determining_how the survey will be conducted.
Before going any further, you should submit all
yeur plans (including the raticnale) to the school
administration for approval.

»

Sample 1*presents an example of an opinion
survey instrument which might be usad to deter-
mine the attitudes of junior high school students
toward vocational education and vocational edu-
cation students. The instrument does not ask any
direct questions about the “image” of vocationa¥’
students, but would enable you to draw some con-
clusions about how these students view the pro-—,———
gram and the studentsin it. Sample 2isan examgle -,
of an opinion survey instrument which could be .
administered to nonvocational students to deter- ¥ '
mine their attitudes toward the program. .

*

Feedback as Indicated by Community
Voting Results -

Many pertinent data are already available for
your use in analyzing your vocational education
program. These data can be used as guidelines for
planning and developing future vocational pro-
grams.

Community voting results are one kind of data
which- can tell ycu a great deal about how the
vocational program is viewed. Many schonl dis-
tricts have to submit their budgets to the people
each year. Election records are available ahd ac-
cessible. Through studying these voting records
on school tax levies, bond issues, and other finan-
cial and nonfinancial issues, community opinions
about the vocational program can be inferred.

g 10 ’/’
/
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" Nonsupporting precincts can be the target of a
campaign to inform the people about the,goals
and purposes of the school. The "lukewarm” pre-
cincts and the more suppor'nve precincts sheuld
not-be'ignorad, of course, since they contain the
people who support you and will continue to do so
when it comes time to stand up for the vocational
education program. Study the election records,
and interpret and use mformattqn in any proj-
gcts, programs,or fini  .issues whuch youasa
vocational teacher wist: «0 promote. For example
if, through an analysis of cummunity sb‘rveys and
. manpower data, you are aware of the need to ex-
pand your vocationa! program to include a new
occupational area, you might wish to study and
interpret community election data for financial
- reasons. From this data, you might. determine
which precincts have rejected the p &ssage of in-
creased taxes in the past. Armed with this knowl-
edge, you could make a congerted effort to inform
* the members of this precinct about your voca-
tional program, its needs and goals, and the effects

of occupational trends, etc.

ERI!

Aruitoxt provided by Eic:

aduate ﬁomhlohachoo!mving been in
.Pmorlm.youw\'tgonnb college:

y Voeotlbﬁq mdonu an acﬁvo inthe. \chool'

Feedback as indicated
by Enrollment Trends

"Another source of fesdback data is enroliment
trends in vocaticnal ‘education.. drOgrams for the '
Iast fie or ten years. Records of Fhese trends can
giveyou a good idea of how your program is bemg
received by students’and parentsi A comparison of

*enroliments among the varigus courses in the vo-
cational education program can glve you an idea of
how individual segments of the vocational pro-
gram are being received. !

Yzu might compare total school enroliment
against vocational program enrollment Howis the
vocaticn:" ‘ogramdoingin relatiort tothe general
education program as, far as enroliment is con-
cerned? Vocational dropout figures, Studént
evaluations, student morale, ,etc.. can also be
compared with data concerning the total school,
These data are readily available from the guidance
staff, the school registrar, and the central office of
the school district, and in evaluation reports. of.
accrediting agencies. They'can be a valuable indi-
cator of student and parent acceptance of the vo-
cational program.

:




it LS LG AL P by )

20y

H

\\~&, T Rr FE N
P2 fg’e’i~.~" W Pt T "
NG

ZRMINE

e R ~'}f-.,~v,,;~,‘ < f‘;x:;j 7y
4

AL PHOGRA
ONAL P @q *
z. «-\%w“&i ’Z’?gl:?s« s "'%‘:»‘3«

= V*tm TR SRS f SR
i’*?&mﬁw 4 «s%f’i S Z.p S . %
PR AN R o' e
Wa? A W‘” b Rt )
g_vg,,; ag}\\, Sy 395‘ a’? R 28

TR
"".D’ e 4‘) W)‘_'
xw’*‘"f‘” et
A \3? _,Ma,, Fod o8
3 S
ukx :-f 2 5 73'{7&: ey

-1;‘4» o

é

RN 3

SRS

N ‘ﬂ§é;v R
et

Bty

""‘wc's- ,«;i:‘;’«“ v o T
f??!z- 3 1:“,( ’%‘ -“%ﬁ?;%r

. % . ) ‘-“),;,.,a
: s ! S
3 Rt s pate s S Ml SIS e ds %
.Ez_i,v.-, 5:4%;(3{% Rex W SEa ,.-(_:4,» {.‘&é u.!
57

el ol
% e w';x«x}s’fy:* RSy e
SRS e 4,3,:’;\,

P

S PRt

! FRNE SRS SORSTCSER AR AT, . ikt wily
) |Nﬂ! m ey *7"{-:\‘_.
N LA T P IR AS da 3 g’a{épﬁéjﬁkﬁgx&g&
g e 7 b P S I N A )
mﬁﬂs;,,;;z;‘”ﬁ%i;*{;;ég
P B ey

AT R $QN|~’{;:"V%4V % g rh gL 5
- £y d 3 PRrY) s
f* lnduatﬁdeEdthatlonw_-_
” SRR e X ZNEIN A

Tk e, T -
R B PN »
TETRA A ES
- he Ea IRy
Ayt

A DN o3 4‘ W,,g,fw:;»t'x’w
| S A,

: “k&,g.ike_._ Neutral__.. pi%ike‘ WM B
e A
k‘mezvocational program is meenng the noeda ‘of:the in;th
N Iy "*":" . G

w:»" ' ‘~ .. ' ‘vwh s 8
4 A 5 LN

9,,,_3 e

st;ongtbs of the vocational program.,

o “.(_ Tar -t 4».. ,\v gt

.‘ 1, X

"o - . ’

- -8

4 TR g

m,;hsf meays of improving the vocational education program,

e
Pty

Wmmw,\u uzvm e mmraad W el ¥ e s

N . =3

i a . ~

- K enrollment trends signal a possible problem, problem After analyzing the data and trying, to
, you may need to obtain or review other feedback  identify what the problem is (a poorly organized
R on your program. For example, you might obtain  program? . ..., Idck of communication between
feedback from parents, community leaders, and  school and communlty'?). you would then iake
: your advisory committee, and possibly conductan  steps, along with, other facuity and administrators,
opinion survey. All of this information may be  to correct it. ‘x; ‘

needed before you can accurately pinpoint the T . . :
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w,~=5fobtrai|iing"' Feedback from Specific Groups

" Feedback from Parents

if you teach secondary studants you will be very
. interested in soliciting their parents’ views, opin-

o ions -and ‘perceptions about your program. You

3

need to know how they feel vocational education
programs could be improved to meet the needs of
their-sons and daughters and the community. The

L
-

"bers to maintain communication with the commu-

informal .methods of obtaining feedback dis- .

.cussed-earlier, as well as the use of opinion sur-

.. veys to gather a-broader view of parents’ attitudes,

can-give you this information. For example infor-
mal ‘coffees set up at school with predetermined
- groups of parents each week and home visits will
help you learn to know them, their expectations,
how well informed they are, etc. In addition, an
ideal occasion to meet, with parents and discuss
their perceptlons of,and cuggestlons for,thevoca-
tional program is the open house (school-wide, or
one limifed-to the vocational program oz to a par-
ticular classroom). After informal discussions with
parents during the open house, you can distribute
evaluation forms on which they can answer ques-

tions conceming the vocational education pro-'

gram.* .

hFe,ed,bag:k from the Advisory Committee

One of the primary purposes of an advisory .

committee is to advise the vocational teacher, the
board of education or trustees, and school ad-
ministrators on policies and problems. Therefore,
it is necessary for the advisory committee mem-

A

4. To gain skill in conducting an open house, you may wish to refer to
Module G~7, Conduct an Open House

F—L
[ANY

nity and, to some extent, evaluate the school and
its programs.

The advisory committee members should be
asked about their-expectations for the program.
You can speak to them during regular meetings,
obtaining the ideas of the group as a whole and of
individual members. You can ask them to react to
specific questions which would reveal their expec-

tations for the vocational program, either through-

informal discussions or an opinion-survey. -

Consult with the advisory committee regularly .

and often. Compare their expectations with your
goals, the vocationai education prograni’s stated
goals, and the state's program goals. The mem-
bers of the advisory committee can help you keep
your hand on the pulse of the community. S They
have been chosen because of their expertise in
your area, their otcupational experience, their
community irvolvement, and their concern with
building and maintaining a sound vocational pro-
gram. Thus, their input can he a valuable source of

help to you in determining whether,changés-are’

necessary, and in maintaining communication
with the community as a whole. -

Feedback from Community Leaders-

Every community has a power structure or a
group of individuals who seem to exert influence
to a greater degree than most. The way in which
these people react to your vocational education

program may be a good indication of reactions of -

the community as a whole. These people who
make up the power structure need to be identified
and their expectations solicited.

Who are the citizens who make up the power
structure, who have the authcrity and influence to
help or hurt the vocational program’7 They may be
political- leaders, members of civic organizations,
mdustnallsts union leaders, educators, or other
prqfessnonal people Usually. these individuals are
in the upper socioeconomic group; usuatly, all are
intensely interested in public affairs. They are peo-
ple with leadership ability of one kind or another,
whose actions and ideas influence others and
“make news.”

)

5. To gain skill in working with an occupational advisory commuttee, you
may wish to refer to Module A~5, AMaintain an Occupational Advisory
Comnmuttee.




To help- identify positional and reputational
‘leaders:in-a community, look thrqugh social ser-
vice directories; local political directeries; and list-
ings of cjubs, industnes schools, businesses, and
churches. The newspapers and other media are
alsoa good souice for finding out “who'’s who” in
your. community.

-

Compile a listof leaders in business, education,
industry, organlzed labor, agriculture, civic or-
ganizations, service organizatfons, -political or-
ganizations, and civil rights groups. Contact these

léaders, and ask each one to name five or six or -

more influential.leaders from the areas listed
above. Also ask them to name leaders from under-
represented groups such as the handicapped,
minorities, and disadvantaged. Then, visit with as
many of these people a§ you can, on aninformal
basis, to discuss their expectations for the voca-
tional program. They are another “audience,” of
course, to-which an opinion survey could be di-
rected.

Feedback from Student Body

One technique-for obtaining student opinions
aboutthe vocational program is to analyze student
elections held in your school. Keep records on
how vocational students are received by the rest of
the student body. How many vocational students
were candidates, and how many got elected? This

TRBOL A
ANO LD BND
_uvaqm_cx

* in terms of‘possible problems or trends worth fol- ‘

will be an indication of the ilnage your programis . N

projecting, the status of vocational education'in

yourschool, and how studentsin your programare- . N

received by tHeir peers.

If the image of vocational students. does not .

compare favorably with that of students in nenvo-

cational areas, an opinion survey aimed at thystu-.
dentbodyasa whole /may reveal some problems or: - °

false impressions you can work to correct. ¢ 3ee
Sample 1.) Take steps to encourage. vocati ,nal- .
students to be active in organizations and to seek
elective offices. When vocational students are
elected to office, study the situation to.determine it
election was dueto ability or popularity. If popular—
ity is the only reason for student election, take:
steps to encourage those with popularity.and abil:-
ity to seek offices of responsibility.

In addltton o analyzing-student elections, you

should constantly be aware-of topics. ofzstudent' S
discussions:: mtyour classroom and'-of student

comments made in-the halls:and ggtetena These:
.remarks and conversations can. give—you-rea-

students direct questlons about the program, par-
ticularly if you are teaching in a post-secondary:
school. ‘Classroom. discussion centered around
evaluation of vocational - -program services, at-
titudes toward vocational students, adequacy. of
vocational preparation, etc., can reveal |mportant
data.

It should be apparent that obtainlng feedback
from the school and communlty concernmg the
vocational education program is an ongoing, con-
tinuous process. In some cases, you should ac-
tively seek to gather information in response to a
problem you have identified, or to clarify-or check
out other feedback you ‘have received. Generally
speaking, however, you- will simply be. using the
opportunltles that arise in your day-to-day ac-
tivities as a vocational teacher (advisory commit:
tee meetings, open houses, faculty mestings, etc.)
to learn how people feel about the job you and the
vocational program are doing, and to mform
others of the facts they need to know about the
program. When events occur that have a bearing

‘on the vocational program (e.g., in-school elec- .

“tions, a vote on a school bond issue), you should
pay attention to the results and their implications

lowing Jp on.

This sort of awareness and “monitoring" of the
situation will give you valuable information on”
which to make decisions and take action concemn-
ing the vocational program and its status in your. -
school and communlty

~--sonably_accurate. insights- into student attitudes, ~

about. ycﬁooatlonal program. You will-also find” . -
that ybu can obtain important feedback by asking . -

<
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of You may wish to arrange through your resource person to 'n't,:ervie';'w ‘a
/ vocational teacher in your service area who is experienced in obtaining
* Optional feadback on his/her vocational program. You may wish to ask the follow-

X Activity: ' * ing questions. )

~o

o, From what sources do you obtain informal feedback from individuals
"in_the school and community? ] . . T e
o Haveyou ever conductzd an opinion survey? If so, what was your
objective? What did you learn? ) I
¢ Do you.analyze enroliment trends, commpynity voting results, and
" in-school elaction results? if so, what conflusions have you drawn,
and what steps (if any) have you taken b&Sed on these conclusions?
o Do you confer with the advisory committee and community leaders
regarding their expectations of the vocational ‘education program?
What?ty'bes of information about the program do you-obtain, from
them T FaE

/ ™ - You may wish to meet with 2— 5 peers who are also taking this'module to
: ' discuss techniques and procedures for obtaining feedback about your .
. vocational program. During this meeting, you could brainstorm sources, of .
%’:{g{‘;‘ informal feedback, situations Which.would be apprepriate for the use of , s
' i' opinion surveys, types of questions to be included in various opinion e
~' ' surveys, how you might identify community leaders and solicit their opin-
: ions, how advisory committees could assist in obtaining feedback, etc.

[
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The following items check your comprehension of the material in the
information sheet, Obtaining Feedback about Your Vocational Program,
pp. 8—-14. Each of the five items requires a short essay-type responss.

Please respond fully, but briefly, and make sure you respond to all parts of-
each item, :

>

SELF-CHECK .

1. Whenisthe appropriatetimefora vocationél teacherto ggtherfeedﬁack on the vocational program?

.
3

IS ' ks
°

4

2. What use can be made of this feedback obtained from the school and-community?

7

<

’
°

4

3. If a great deal of formal data has been gathe?ed concerning the public’s opinions of the vocational
program, does the vocational teacher still need to gather informal faedback? Why or why not?

;&
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- 4, Why is it necessary to involvethe school admmlstratlon and members of the advnsory committee in

the process of gathering feedback on the vocational program? L
L) ~ N
k] ’ 3
.
AN > v .
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]
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. 5. How much welght can be placed on comments concernmg the quality of your program made by a
: parent with an eighth-grade education?
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Compare your-written responses on the Self-Check with the Model An-
swers given below. Your responses need not exactly duplicate the model
responses; however, you should have covered the same major points.

MODEL ANSWERS

1. There-is nho one appropriate time to gather
feedback on the vocational program. Your
monitoring of school and community opinions
shouid be a continuous process, not limited to
occasions when an obvious problem has aris-

. en.If'a'problem does arise, more dire.t efforts

- at data-gathering may be needed (e.g., con-

- ducting an opinion survey to determine why a
school bond levy failed):-

2. Feedback from-the school and/or community
may help you to identify weaknesses in the
vocational program. If, for example, vocational
enrolimgnt-has been dropping, and further in-
vestigation reveals that students do not believe ’

_vocational students .t your school receive
adequate training, some sort of program mod-
ification would be,indicated if you determine
that the students are correct.

.On the other hand, you may discover a weak-
ness or omission-in the public. relations pro-
gram. That is, you and others may have failed.to
adequately inform the public of the success of
graduates of your program in obtaining and
keeping good jobs in their field. Thus, gather-
ing feédback can also help you to identify (and
correct) misconceptions about the program.

Finally; being alert to’feedback from the school
and community can help you identify changing
expectations for the vocational program. For

"« example, how do the advisory committée’s ex-
pectations concerning the outcomes of the-.
program compare with the program’s stated
goals and objectives?. ... Are these expecta-
tions changing?: . .. If so, do you need to re-
view the program in light of this input? .

3. Obtaining informal feedback is an important
part of any data-gathering process. Forma| data
(e.g., gathered through opinion surveys or
analysis of enroliment trends) may or may not
give you a compiete picture of public attitudes.
Informal feedback can provide fuller explana-
tions of the data, or help to verify its accuracy
(or your-interpretations of it).

4

5.

In addition, you may want to investigate
whether any new concerns have arisen since
the data was gathered. Informal discussions
with the individuals involved could reveal this,
and perhaps indicate the need for additional,
more formal, data gathering. Equally important
is the opportunity informal contacts provide

Jor you to answer doubts, concerns, or. ques-

tions—to convey information as well as receive
it. ) '

School administrajgré and a‘dvisqry‘-,committée
members are in unique positions to give you
feedback on the vocational program and/or as-

sistance in gathering and using such feedback. -

Administrators frequently get calls from par-
ents and other concerned individuals regarding
the program, and are in contact with commu-
pity leaders. In general, they have a grasp of the
total school situation and the impact of com-
munity events on the school. In addition, of
course, the administration must be involved
when you are planning activities such as con-
ducting an opinion survey, or any other action
which requires funding and/or might reflect on
the school as a whole.

Advisory committee members have special ex-
pertise in terms of the vocational program, and
are aware of changing occupational needs and
cornmunity expectations. They can provide a
link between the school and community, point
out areas that need your attention (e.g., out-
dated equipment at your school i$ causing con-
cern that graduates of the program will need
speciai training on the job), and offer sugges-
tions on how {o proceed. ’ g

The comments of all parents should be heeded;
the amount of education a parent has received
is not a factor determining the quality of his or
her insights. The parent may be employed in a
rélated §kill area and have an accurate view of
whatyou are doing correctlyor incorrectly. As a
parent, he/she certainly is entitied to have
strong feelings about his/her child’s educa-




tional opportiinities, and thus, any comments  only asa warring that there may be a problem,
, should be treated seriously. However, a state-  and that additionai feedback should besought.
" ment made by one individual should be taken -

LEVEL OF PERFORMANCE: Your completed Self-Check should have cdvered the same majorpoints as
the model responses. If you missed some points.or nave questions about any additional points you
made, review the material in the information sheet, Obtaining Feedback about Your Vocational Program,
Pp. 614, or check with your resource person if necessary.
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Read the following Case Situation describing some problems Mr. Mayo, a
vocational education teacher, was encountering. As you read, try to deter-

) Activity mine what Mr. Mayo could do to solve these problems. At the end of the .
Case Situation are some questions. Use these questions to guide you in
preparing a written plan for Mr. Mayo to follow in working toward the’ N
solution of the problems. ° : .

CASE SITUATION

Home at last. Mr. Mayo shut the front doSr and  supermarket, he heard the store's manager say, ‘1«
" drearily carried his groceries to the kitchen. The don’t know why they keep asking me to,provide, - -
school year was not ending well. Up until recently, - training stations for co-op students. Those kids1

he’d thought he and his students irad had:a pretty  couldn'tfind their way out of the room, and they're-
successful year;butthenthe bond issite had failed. delinquents,. . .you can't letthem outof yoursight.
Now there was no chance of getting that new labo- | keep telling that teacher | can't help him, but he
ratory.his program needed so badly. . - keeps calling bgck." : S
Then there were the student elections: two of his . Mr. Mayo had inwardly'éxploged and now, as he
club officers had been running for class offices,  slammed the oven door, he was still stewing. His
and one of his other students had run for student students got good jobs when they graduated, and
council. Not one of them got elected. Strange, t0o,.  the members of his student vocational organiza-
since he knew John's capabilities ... he'd have tion always placed high in the club contests. What .
made an excellent treasurer. mére cou'd Ke possibly qo.Jhg wondered?
To top it off, the principal had called him into his (IR R N
office to tell him that next year's enroliment in the ° o
cooperative education segment of the program
was down. In fact, enroliment had declined to the
point that the principal felt it was time to consider
whether the cooperative program was needed at
all. . .
The last straw had occurred on the way home ya .
that evening. While he was shopping. at the local -~ ya
e :
e
/ .o
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" Feedback

Compare your completed written plan for obtaining feedback with the
" ‘Model Plan given below. Your plan need not exactly duplicate the model;
however, you should have covered the same major points. .

g

1o

MODEL PLAN .- ‘

If Mr. Mayo's pergéptions are accurate, he is
doing all right in his teaching/advisory role, but is
not doing enough to promote his program ot to
inform the public ‘about his program goals and
objectives. So far, he has gotten feedback through
(1) community voting results, (2) in-school elge.-
tnons, (3) enroliment trends, and (4) an informal

“contact” in the supermarket. The problem re- -

vealed by this feedback includes the foliowing:

o The.public did'not support the school’s bond
issue. .
¢ The students are not supportrng the coopera-
tive program.
e The student body did not support the voca-
tional students who weré running for office.
s One member of the  community has a very
negative steréotype of vocational students
_and, thus, refusesto support the cooperative
“program.
Mr. Mayo has three choices: (1) he cantake all this
negative feedback to heart and revamip his pro-
gram; (2) he ean ggject the feedback as being in-
compiete and unsupported, and plan a massive
publicity campaign to sell vocational education to

-the: community; or (3) he can assume that this

feedback indicates some sort of problem about

* which he needs more information before taking

.

any further steps. !

The third option is the best since his information
thus far is sketchy and haphazard. He knows there
is a lack of support, but he really has no feedback
to indicate why this lack’of support exists. The
problem may or may not be in the quality or con-
tent of tive program; it may or may not lie in the
quality ana quantity of the promotional efforts. To
act at this point would be premature More infor-
mation is needed .

There are a number of methods Mr. Mayo could
use to ferret out the reasons for all this lack of
support. For example, he could preparé an opinion
survey which inclddes items designed to provide °
answers to the following questions: (1) what is the
image of vocational students in the commuriity; (2)
how much do people know about the cooperative
program and its goals; (3) how much information

.
+ r

* the specific service area, and (3) theimage of voca-

.4
k3

.
)

dnd peopie have concerning the need for, and pur-
posas of, the proposed bond levy; (4) why did
people vote against the levy; (5) what do people
.-Kknow about the vocational program in general
and (6) what if ar., weaknesses do people see in
the ,yocalronal program

Deperidi on available staff, tlme, and funds
and on \;1 nistrative approval,'the survey could
be sent 0 all taxpayers, a'l parents, randomly
selected persuns in the community, or all persons
in precincts which showed low support for the
tevy. Becauseof the complaint raised by the man-
ager of the. . supermarket, selacted businessper—
,sons should deiinitely be included. '

Mr. Mayo could also prepare ar, opunion survey
for students which.includes items designed to de-
termine what students think of (1) t\ie vocational
program in general, (2) the programs offered by

tional students. ltems could also be included to
ascertain their interest in anrolling in any voca-
tional programs or to discover if they feel addi-
tional programs are.needed. Again, this could be
administered to all students in the district, all stu-
dents in the high school, all nonvocational stu-
dents, or randomly selegted students.

He could obtain informal feedback by preparing:
a list of key questions relating to the identified
.problems ?nd obtaining answers to the questions
“from key groups. For example, he could contact
selected advisory committee members, school of-
ficials, faculty members, mémbers of the commu-
nity power structure, citizens, and students, and
.informally discuss these questions with them indi-
vidually.

In addition, Mr. Mayo could make aspecual effort
to be,alert to other informalfeedback pertaining to *
thes@ problenis. For example, by mingling with.the
parents during a PTA coffee hour, he might pick up
. additional nnformatnon on why these problems
arose. .

‘Finally, he could check to see if a community
survey has been recently conducted. If-so, this
survey could yield much concrete data.

24 |
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Once Mr. Mayo has gathered, analyzed, and
studied all this feedback, he, can {probably in
cooperation with the advisory ‘committee, the ad-
mlnlstratlon nd/or, other facuity members) de-

cice an the :ngpr%ata actions to take. He may
have to 'modify the program, change some goals,
drop some programs, or-add some progrdm. He
may ligve to develop a plan fcs upgrading the pro-

Y . N .
.

-

gram. He may have to plan activities desighed to
better inform the community about the excellent

vocational program they, already have. Or, he may .

hava to promote the program more intensely to
convince people of its worth. Whatever the deci-
sions are at that point, having adequate objective
feedback should ensure that they are tha r ht
declsmns K

J' «

LEVEL OF PERFORMANCE: Your completed planshould have covered the saine major points as the
maodel response. If you missed some points, or have questions about any addnional points you made, . -
review the material in the information sheet, Obteining Feedback about Your Vogational Program, pp.

6-14, or check with your resource person if necessary

\\ '
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y.  TEACHER PERFORMANCE ASSESSMENT-FORM
" :Obtain Feedback about Your Vocational Program (G- 10)
< " - - Name ) ’
Directions: Indicate the level of the teacher's accomplishment by placing o : -
" - anXinthe appropriate box under the LEVEL OF PERFORMANCE heading. ©0ate ‘

>, If, because of special circumstances, a performance component was not
“-applicable, or impossible to execute, place an X in the N/A box. Resource Person

¢ o

i K

-

A3

In obtaining feedback from the school and community, the

teacher: )
- 1. maintained informal communication with individuals in
¢ the school and community ........ PR PP ,

obtained feedback by identifying hihself/herself with
the vocational education program when meeting people
- from the school ana community ....... e

o

3. communicated with parents regularly ................

x

" : 1,

4. asked parents for their views about the vocational educa-

tion program regarding the needs of theiow fhildren
and of the community ............. Ldedfs

R

)

5. asked parents to give suggestions tor im}‘)rovin'L the vo-
cational education-program to meet their expectations

-

.. 6. asked community leaders to explain their expectations
forthe vocational education program ................

7. asked advisory committee members to express their ex-
pectations for the vocational education program .......

L2
o

8. c;ompéred the expe'étations of the advisory committee
with the stated goals of the vocational education pro-
o[ 112 T )

. ° * 4
9. compared vocational enrollment data with, the total
school enroliment data .......... Gr i "

10. compared current vocational enroliment data to enroll-

G ments of previous years ...........oovriiiiiini e
\ |
; 8 ’
Y~ ‘ ° ' 27 ’ .
ERIC : ..

Aruitoxt provided by Eic:

e e B e [— .
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11. made a comparison of enroliments within the variuus
types of offerings in the vocational education program

,1"2. ahalyzed voting results on financial iSsues affecting the
vocational education program .............. Ceeeeeeae

13,'.\ compared the number of vocational students elected as
officers of various student organizations with the number
of nonvocational students elected ...................

e ot e M
e i Ao

- 14. determined the reasons whyvocationai students were, or
were not, elected to offices ..... Cebeerte et aaeeaeeas

15. conducted opinion surveys in the school and community

concerning the vocational program™~.............

- 16. determined methods for ana'lyzing the information to be
“ ‘ collected prior to conducting the opinion survey ... ...

L4
- A

° - R ¢ .

PR .

IC. - ‘ N

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item '
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak
area(s). , “ N o ‘ :

%
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ABOUT USING THE CENTER’S PBTE

2
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Organlzatlon

aEach module-is designed -to help you gain competency
- ina particular skill area consudered important to teach-
ing sucoess A module is made up of a series of I2arning.
"experiences -some- providing background information,
- .some providing! practice experiences. and others com-
) blning these two tunctions Completing these experi-
-@nées should enablo you to-achieve the terminal objec-
‘tiveinthe final leamingexperience Thefinal experience
- 'in each moduié always requires you to demonstrate the
M .skill in an actual school situation when you are an intern,
I} student teather, or an inservice teacher.

S Procedures s s
Modules are designed to allow you to individualize your
teachereducation program. You need to take only those
modules covaring skills which you do not already pos-

.--$88$. Similarly, you'need not complete any learning ex-
L :perience within & module if you already have the skill
: needed 10 complete it. Therefore, before taking any
‘module, you should carefully review (1) the Iritroduction,
. (2).the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
‘ perience Atter comparing your present needs and com-
.petencies with the information you have read in these
. -sections, you should be ready to make one of the follow-

- ‘ing decisions:

e that you do not have the competencies mdncated
' and should complete the entire module
~————e~that-you-are.competent.in.one.or_more_of the en-

g abI|ng objectives leading to the final learning ex-

perience, and thus can omit that (those) learning
"experience(s)
" e that.you are already competent in this area, and

[ A R e T P R,
N PO v ;

order to “test out”
o that the niodule is inappropriate to your needs at
this time

When you are ready to take the final learning experience
and have access to an actual school situation, make the
necessary arrangements with your resource person. If
-you do not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peatthe experience, or (2) complete (or review) previous
" sections of the module or other related activities
suggested by your resoyrce personbefore attempting to,
repeat the final experience.

-Options for recycling are also available in each of the
learning experiences precedlng the final experience.
(Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach competency. This could involve (1) completing
parts of the module previously skipped; (2) repeating
activities; (3‘) reading supplementary resources or com-
pleting additional activities suggested by the: .resource

. _persan; (4) designing your own learning experience; or
(5) completing some other activity suggested by you or
your resource person.

B

[EKC N

‘ready to complete the final learning experiehce in

Terminology T . - T
Actual School Situation... refers to a situation in-
. which you are actually. .working with, and responsible
for, secondary or post-secondary vocational students in
a real school. An ‘intern, a student teacher, or. an in- :
service teacher would be functioning in an actual school 3 2
situation. If you do not have access to an actual, school” :
situation when you are taking the module, you can com- y
plete the module up to the final learning experience. You '
would then do the final.learning experience later; ie., . E
when you have access to an-actual sohool situation. «
Alfernate Activity or Feedback . . . refers to an item or
feedback device which. may - oubotltute for. required i
items which, due to special circumstances youarg un- °
able to complete. LN s
Occupational Speclalty ..refers to a'specific area of .

preparation within a vocational service area (2.g., the- T
service area Trade and industrial Education |ncludes 4
occupatlonal specialties such as automobile me- » ’

chanics, welding, and electricity). ,

Optional Activity or Feedback ... refers to an item
which is not required, but which is desig‘ned to supple-
ment and enrich the required items in a learning experi-
ence. -

Resource Person . . . refers to the person in charge of .
y'ou. educational program the professor, instructor, :
administrator, supervisor, or cooperating/supervising/ ‘
classroom teacher who is guiding you in taking this N
_module. K

“Student . . . refers to the person who is enrolled and
receiving instruction in a secondary or post-secondary -
educational institution. )

Vocational Service Area . . . refersto amajor vocational

field: agricultural education, business and office educa-

tion, distributive education, health occupations educa-

tion, home economics education, industrial arts e-u:-

cation, technical education, or trade and industrial edu- s

\Y

, cation.

You or the Teacher . .

. refers to the person who is tak-
ing the module '

Levels of Performance for Final Asseasment .

N/A ... The.criterion was not met because it was not .
appllcable to the situation. .
None ...'No attempt was made to meet the criterion, .o
aIthough it was relevarit. - :
Poor.. . . The teacher is unable to perform this skill or

has onIy very limited abiilty to perform it.

Falr. .. Theteacher is unable to perform this skill in an
acceptable manner, but has some ability to»perform it.

Good ... The teacher is able to parform this skill in an
eﬂeotlve manner.

Excellent. . . Theteacher is able to perform this skillina v
very eﬂectlve manner.

o

30




'l‘itle ”fThe Center’s o
: Perlouilence-Baeed Teacher Edueatlon Modules

Mgmmmuﬂ!ﬂu

‘A—1o m.mmm-upaudy

~A-11 EvdudeYoutVeeeﬁondProgmn
Wl-MHm N
-1 Ammmmm&’s‘m

Select Student inetructional Materials
‘8-8 Pfepen Teacher-Made Instructional Matorials
Oe\e.uy c. m Execulion
iC-1  Diect Field Tripg ~ *
0-2 -Conduct Group Discussions, Panel Discussions, and

Symposiums .
c-e Employ Bnlmrmlno. Buzz Group, and Question Box
L C-4. DinctStwemmlmwctfnq Other Students

.C-6. Guide Study-
* .C=7" :Direct Student Laboratory Experience
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